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Abstract 
This paper examines the effectiveness of the available ESP textbooks with special reference to the Legal English ones. It 
analyzes both textbooks published abroad for ESP learners as well as those created by the Romanian specialists in the field 
 
suggestions for improving the quality of these resources, as well as to propose some ways of combining the available 
resources in order to make them really useful instruments for developing the language skills that the ESP learners need in 
order to face the challenges of the labor market. 
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1. Introduction 
English for specific purposes or ESP as it is usually abbreviated- for a proper definition of ESP, see: Tony 
Dudely-Evans, Maggie Jo St John, 1998; John Flowerdew, Matthew Peacock, 2001; Tom Hutchinson, Alan 
Waters, 2006 has developed considerably in the last decades. The main purpose of resources such as books and 
textbooks, as well as dictionaries and glossaries is to help the ESP users, in our case the Legal English ones in 
their work, be it teaching, drafting legal documents or translating legal texts. However an analysis of the 
available resources has revealed the existence of two major problems: one cannot identify a single Legal 
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English textbook which fully covers the diversified needs of the English for Legal Purposes users and, on the 
other hand, the wealth of available resources makes the job of the Legal English teacher a time and energy 
consuming one. However, these difficulties should be viewed as challenges that the ESP teacher could turn into 
advantages when designing teaching materials, an activity that has to follow two directions: the teacher has to 
select the topics and he has to follow certain criteria and steps in the general 
process of lesson design. Thus the general process of materials design should start from the student and should 
have as the outcome a student that is fully equipped in order to meet the demands of the working environment. 
2. Legal English Textbooks 
, and speak 
English fluently, but also on the ability to communicate in a way which will be recognised and appreciated by 
their future counterparts in the international working environment. Both students and specialists want their 
English language learning to be targeted to this aim and they often also want their success in this to be 
measured using an internationally recognised benchmark. This brings into question the effectiveness of the 
available ESP textbooks, namely  and how efficient they are in 
preparing the students and the specialists to communicate in authentic working environments. 
According to Dudley Evans and St. John, 1998 ESP is designed to meet the needs of the learners, it makes 
use of the methodology and activities of the disciplines it serves and is centred on the language, skills, 
discourse and genres appropriate to these activities. Another important characteristic of ESP is to answer to the 
changing political, economic and social trends and this flexibility requires its permanent adaptation to different 
contexts. Therefore the job of the Legal English teacher becomes even more demanding as his/her duty is to 
keep the pace with the changing needs and to equip them with the necessary skills in order to 
effectively operate in English in the continuously changing working environment. In fact, the idea of writing 
this paper is a consequence of working with students in law and of trying to guide them in the process of 
correctly assimilating the accurate legal terminology and of developing the required language skills. 
The analysis of several legal English course- have revealed that 
there is no such a thing as a single course-book that can provide a complete training for the future 
professionals. The cause of this problem is closely related to the students. They come to university with 
different language training backgrounds, hence with different language needs, not all the first year students are 
at the B1 level which is required by the Common European Framework of Reference for Language. 
Consequently, they need to upgrade their listening, speaking, reading and writing skills for general English first 
and, only then, they can be required to develop their language abilities in a legal context to finally reach the 
  levels that are covered for example by ILEC, 
International Legal English Certificate, an internationally recognized Cambridge ESOL examination. Another 
cause for this is the fact that first year students are not familiar with the field of law in their maternal language 
and therefore the legal English teacher finds himself in the position of explaining different law-related issues 
even though he is not a specialist in the area of law. 
The solutions to the above-mentioned problems rely heavily on the teachers and on how they choose to 
design the materials for the legal English course. The first step in the materials design is an in-depth needs 
faced with the big challenge of having students on different language levels whose common aim is to learn and 
effectively use specialized terminology. In this situation it is recommended for the low-level students to do a 
General English course before getting to grips with the ESP course. The very reason for upgrading their general 
language skills is that internationally recognized examinations on language for special purposes such as ILEC 
require a certain level of general language skills as a pre-condition to access such specialized examinations. If 
one looks at the typical abilities expected from a candidate at ILEC B2 level, the conclusion is that such 
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examinations on specialized language are largely drawn upon the same principles as those followed by the 
general English tests. To quote a few: for listening and speaking the candidates can ask for factual information 
and understand the answer; can ask questions, for example for clarification, while following a lecture, talk or 
presentation; can express own opinion, and present arguments to a limited extent; can give a simple, prepared 
presentation on a familiar topic; for reading and writing they can understand the general meaning of non-
routine correspondence; can understand the general meaning of a report even if the topic is not predictable; can 
write a simple report of a factual nature and begin to evaluate, advise, etc.; can write non-routine 
correspondence where this is restricted to matters of fact. 
Therefore, first of all, the students should be equipped with these general language skills in order to properly 
put into practice the specialized terminology which they are expected to master once they start their working 
lives. Being able to write a letter and to make the difference between formal and informal registers may seem a 
minor issue, yet this is one frequent complaint that comes from the employers who can no longer afford having 
involves basic language skills. 
Once fully equipped with the listening, speaking, reading and writing skills, the students can continue their 
training that involves familiarity with some legal concepts and terminology. The motivation to continue to 
study specialized languages and even to sit for examinations that offer a high-level language qualification may 
vary from study to work-related reasons. At this point, the problem of the available legal English textbooks 
arises, namely their suitability to match 
problem of choosing the right teaching materials. The starting point should be and the 
entire materials design has to be subordinated to this. 
In the case of professionals the motivation may vary from seeking new employment, or seeking promotion, 
to simply getting a certification of English language proficiency. The materials design will follow the results of 
needs analysis and may result into choosing topics that are strictly related to their area of business and to their 
immediate needs, or in the case of preparation for a professional exam the materials will most likely follow the 
areas covered by that examination. Both situations have advantages and disadvantages. One advantage is that 
the students have a specific purpose for learning and this helps the teacher select the proper teaching materials 
in order to meet the immediate needs of the students. In this way the teacher can avoid dry topics or topics that 
belong to the large area of law but not to the very branch of law where the respective professionals act. 
Moreover, students themselves can provide with authentic materials and the teacher, apart from developing 
new teaching skills, has the chance of learning from professionals, which is an invaluable experience from 
which both the students and the teachers can benefit. 
If the students are preparing for a specific exam, such as ILEC, the materials selection has to follow the 
areas of law that are covered by this exam. Actually, course-books such as Introduction to International Legal 
English by Amy Krois Lindner and Matt Firth, International Legal English by Amy Krois Lindner, Market 
Leader- Business law by Tricia Smith, English for Legal Professionals by Andrew Frost, or Professional 
English in Use- Law by Gillian D. Brown and Sally Rice cover key topics and vocabulary from the exam, 
corporate, business associations, contract, sale of goods, real property, debtor-creditor, intellectual property, 
employment, competition, environment, negotiable instruments, secured transactions, aspects of international 
law. 
The disadvantages that the teachers can face when preparing for such specialized courses may vary from 
lack of familiarity with some of the more specialist vocabulary they have to teach, to difficulty in meeting the 
specific needs of the students. What is more, in the case of teaching legal English a comparative approach is 
claimed by the different legal systems that the students originate from. For example the above-mentioned books 
are largely drawn upon the legal systems of the UK and the USA, yet they encourage students to compare 
aspects of the law from these two countries to their own jurisdiction Amy Krois Lindner, 2006, pp. 2. 
Consequently, the teachers need to give themselves extra time to prepare and have background knowledge of 
the main systems and areas of law that they are going to use as teaching resources. On the other hand, in the 
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case of teaching legal English to professionals the most valuable resource is the learners themselves as they 
possess expert knowledge in the respective fields. The teachers should take up the role of the learners whenever 
this is required and should learn from their students what the latter do in their job, how the law works in their 
country and they should try to adjust the materials to what is really useful to their learners. Therefore the focus 
own jurisdiction; as a matter of fact, for most cases the students need legal English to explain aspects of their 
own legal system to international clients. 
In the case of teaching legal English to university students, the first problem that may arise is that the first 
year students lack the knowledge of law in their own maternal language. Then the challenge that the teacher 
t shaped their expectations from an ESP 
course. Even in this situation a needs analysis is required, but before this the students need to take a placement 
test that establishes their level for general English. As mentioned before, those on a low level need to take up a 
separate course on general English and only after getting on the required level, at least B1, they can join the 
ESP class. The needs analysis may yearly reveal expectations which the teachers might not have thought about 
when designing the ESP course; these expectations have to be met in the materials design and the suggested 
topics as well as the way of presenting them, under the form of presentations, debates, discussions, role-plays, 
etc., should be considered when making the ESP course. 
The decision on materials design also has to consider 
These can differ according to the position that the legal professionals have in the respective company or 
institution. Non-legal professionals might say that their employees need plain English, a sort of client-friendly 
English which is indeed necessary yet not sufficient. Their expectations actually rise to much more than that as 
they expect their employees to be able to deal with all legal-related issues and this obviously requires a 
thorough knowledge of the legal terminology and its correct transfer from one legal system to another. Lawyers 
 Jeremy Day, 2006, pp. 9, the jargon that is so difficult to comprehend 
even by native speakers. cused on both types of English, plain and 
legal and the ELP English for Legal Purposes teachers have to make sure that the law graduates are fully 
equipped with the required level of language skills in order to efficiently operate within the working 
environment. 
Other criteria that teachers have to consider when designing the English for legal purposes course are the 
study-related ones: doing research, writing papers for international conferences or taking part to international 
moot-court competitions. These activities are very motivational and the students really enjoy discovering the 
applicability of their legal English knowledge. Therefore guidance in developing research skills, writing skills 
or presentation skills should be an essential part of the curricula. 
The existing course-books on legal English offer to a certain extent preparation in this respect especially the 
above-mentioned ones, yet the teachers need to carefully select the topics and to avoid using a single textbook. 
One drawback of the monolingual textbooks is that they do not offer translation for the specialized 
terminology, yet they have glossaries with the definitions for the main legal terms. On the other hand, legal 
English textbooks published in Romania do not offer very up-to-date topics and they can be used as a resource 
mainly to practice translations. The solution to the case of using monolingual text-books as resources is to ask 
students build their own glossary with the translation for each legal term they encounter. One interesting 
method that the students can use with this glossary is to turn it into an organizer, a method that was suggested 
by Michael Lewis and Peter Wilberg in their book Business English. This organizer will accompany the 
file, a term coined by Michael Lewis where the students will gradually add new materials as they 
proceed learning each legal English topic. Maybe the strongest argument against using a single course-book 
is technology and the latest developments in this domain. There is a wealth of 
resources available online and the teachers need to encourage students to use them especially because they are 
attracted to this technology, no training is required to make them able to access information and, what is more, 
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this assures the up-to-date and consequently more interesting character of the course materials. However, 
guidance is necessary and for this reason it may be useful to provide students with a list of useful websites 
which they can use for learning the specialized language. To quote a few: TransLegal, PLEAD, International 
Legal English, Legal Glossary, FindLaw, TransLegal law dictionary with application designed for both iPhone 
and iPad etc. The list is not exhaustive and should not limit the students  
3. Conclusions 
Given the wealth of the available textbooks and online resources, the variety of students specific needs 
from individual students to large groups, from prospective law students to experienced lawyers, the 
continuously changing demands of the labour market and adding to this the highly specific character of each 
to be a very demanding job. However, if the course designer starts his/her attempt from an in-depth needs 
analysis and b the course 
has reached halfway to success. Even though the teacher may not be a law expert and dreads the idea of 
teaching experts, he can overcome this situation by resorting to all the teaching weaponry that any general 
English teacher must possess, he should be prepared and know all the materials he brings to the class and at the 
same time he should be open to take up the role of the learner himself. The materials design largely depends on 
the collaboration between the teacher and the students in a process where the starting and the ending point is 
the expected output that will be able to face the challenges of the labour market. 
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